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Literature
•  Promoting children’s social-emotional skills (Durlak et 

al., 2011). 
•  Temperament -- children’s social and emotional 

development and academic achievement, social 
interactions and classroom behavior (Martin et al., 
1988; Rudasill et al., 2010; Rudasill, 2011;Valiente et 
al., 2012). 

•  Improving pre-service teachers’ awareness of and 
strategies for responding to individual differences in 
children’s temperament are key to making sure they can 
meet their students’ social and emotional needs and 
improve academic outcomes (McClowry et al., 2010). 	



Research Questions

1.  Do preservice-teacher strategies and attitudes 
differ across hypothetically shy, bold and 
average children?

2.  Is there a difference in preservice-teacher 
attitudes and strategies between at the 
beginning and end of a teacher education 
program?



Participants	
•  354 preservice teachers ( 312 females) 
•  three consecutive cohorts (N1=85, N2=110, 

Ns=159) 
•  34% (beginning of program), 66% (end of 

program) 
•  The majority of the participants were white (N 

= 338, 95%), with a few Hispanic (N = 5), 
African American (N = 2), Asian American (N 
= 1), and Native American (N = 1) students. 



Instruments	
Child behavior vignettes. The Child Behavior Vignettes (Coplan, et al., 2011)
Shy	Child		
•  Adam	does	not	volunteer	to	speak	in	class.	He	o5en	appears	nervous	and	

hesitant,	especially	in	social	situa9ons.	When	you	ques9on	him	directly,	he	
avoids	eye	contact,	and	either	whispers	or	does	not	respond	at	all.	He	does	
not	like	to	be	the	center	of	a?en9on	and	rarely	par9cipates	or	contributes	
when	working	in	groups	with	other	children.		

Bold	Child	
•  Noah	o5en	blurts	out	answers	and	comments	in	class,	frequently	interrup9ng	

you	as	well	as	other	children.	He	o5en	cannot	contain	his	exuberance	and	
tends	to	speak	too	loudly	and	too	o5en.	When	working	in	groups	with	other	
children,	he	has	difficulty	wai9ng	his	turn	to	talk	and	tends	to	dominate	the	
conversa9on.		

Average	Child	
•  Andrew	displays	a	typical	pa?ern	of	verbal	par9cipa9on	in	class	and	in	most	

respects	his	behaviors	are	what	might	be	expected	from	an	average	child	his	
age.	He	volunteers	to	speak	in	class	on	a	regular	basis,	and	typically	puts	up	
his	hand	before	talking.	Although	he	is	not	necessarily	a	group	leader,	he	is	
o5en	an	ac9ve	par9cipant	and	contributor	to	group	ac9vi9es	with	other	
children.		









Preservice teachers’ use of developmental strategies



Preservice teachers’ use of non-developmental strategies



Preservice teachers’ self-efficacy to work with children
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Thank	you!	
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