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: . : : . : was in second grade (M., = 8.02) at the University of Nebraska- y - - -
links, there is a newfound interest in examining the mechanisms Liceoln. During th age - 1 child leted tack : : : - Using path analyses, two models were examined. The first model
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math achievement (Oh et al., 2022; Retanal et al., 2021). However, =9.18), parent a}nd their children were asked to return for an assessment feedback including verbal or physical achievement and anxiety in second grade.
more research is needed to examine the mediating role of observed to complete similar tasks. encouragement
autonomy-supportive and controllin arenting behaviors for : _ _ _ Results indicated that parents’ math anxiety was positively associated with
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longitudinal links between parent math anxiety and child math Parent Autonomy-Support and Control Behaviors. Ten observed ?;\jelec Hes their perspective of the child’s abilities -
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achievement and anxiety, while accounting for robust covariates. parenting behaviors during the 10-minute homework help task were — ] support.
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math anxiety across second to third grade. (Schrank et al., 2001). before the child solves the problem
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References can be found on the pre-registration link.

*p < .05, ** p < .01, *** p < .001
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